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St. John’s School and College Curriculum Policy
1. Introduction
St. John’s School and College (St. John’s) is first and foremost a school and college under
the auspices of the overall Charity. All other activities flow from these primary functions.
Hence a clear statement of our curriculum policy is also a clear statement of our core ethos
and values.
Given the complexity and challenge our children and young people present and the many
hidden talents they possess, our curriculum will be endlessly reviewed and developed
because the profile of children and young people will change as mainstream inclusion
impacts upon our learner profile. In line with modern thinking in psychiatry and mental
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health, where diagnoses are less important than symptoms, we are less interested in the
labels or primary needs our children and young people bear and more interested in the
variety of behaviours they present and what they mean. Hence, we do not always follow a
traditional ASC (autism spectrum condition) approach to curriculum planning1 or adopt an
ABA (Applied Behaviour Analysis) or TEACCH (Treatment and Education of Autistic and
Communication related handicapped Children) approach. We adapt all approaches from
EQUALS (EQUALS is a not-for-profit registered charity committed to supporting the work of
teachers, TAs, schools and parents/carers of pupils with profound and multiple learning
difficulties (PMLD) severe learning difficulties (SLD) and moderate learning difficulties
(MLD)) through to conventional GCSE programmes of study to meet the needs of the
children and young people. Without abandoning rigour in terms of planning we encourage
staff to experiment and innovate with their curriculum planning as this is part of what makes
St. John’s special.
This first section sets out the aims and objectives of the curriculum across the whole
organisation and section 2 will set out the School’s curriculum policy.
St. John’s Curriculum
Despite the fact that many of our children and young people have experienced difficulties in
their education before starting at St. John’s and therefore come to us with many gaps in
their education we still aim to provide a broad and balanced curriculum that takes full
account of the National Curriculum, statutory guidance around 16- 19 programmes of study
and good practice in Further Education Colleges. Whilst we aim to offer a broad and
balanced curriculum, we are also very clear that there is little point in a specialist SEND
(special educational needs and disability) setting merely replicating a mainstream curriculum
but in a slightly diluted format. The traditional curriculum has often been a barrier to
learning and one of the factors for the referral of our children and young people to us.
Children and young people come to us at many different stages in their educational lives and
from the point of admission we are continually focussed on:
•
•

Appropriate and aspirational outcomes; and
Their destination on leaving St. John’s.

All our work is based around an ‘outcomes’ approach rather than a provision approach. What
we offer is important, but the central question is what this offer leads to, in terms of change
for the children and young people.
All our work is linked to five placement outcomes:
1. Well-being
2. Communication
3. Skills
4. Independence
5. Employability
These broad headings have been broken down into more precise and specific detail. In
broad terms our curriculum offer goes like this:
1

However, the form in which this learning takes place is shaped by good autism practice; hence our pride in achieving
Autism Accreditation from the National Autistic Society.
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First of all, through the subjects and curriculum experiences which we offer, we aim to
promote the children and young people’ well-being. Children and young people must be
physically, emotionally and socially ready to learn, with a strong sense that we are
promoting their well-being, before traditional learning can take place. Where our children
and young people are residential then the work of this experienced team is central to
establishing and promoting well-being across the whole day.
Secondly, the learning experience is based on two-way communication between teacher2
and learner so we need to develop good communication skills. Often this will involve the
work of our Speech and Language team, Occupational Therapy team etc. whose work is as
much part of our curriculum as our teachers. Our Well-being team more widely contribute to
our curriculum offer as PSHE and RSE are important factors to promote learner safety.
Thirdly, we recognise that skill development, and social skill development in particular, may
often be more important in the long term than the acquisition of the whole range of
curriculum knowledge. This must not be read that curriculum knowledge is unimportant;
quite the opposite. Learning cannot take place in a knowledge free vacuum. However, if
curriculum breadth has to be sacrificed (at the margins) in order to promote skills for life
then we accept this as a necessary trade off.
Fourthly, we aim to work against the trend found in some SEN settings (in the past) of the
disability model; we prefer to focus on the ability of our children and young people and to
promote their independence at all times. If, by promoting independence, it takes longer to
deliver a curriculum and the delivery is less polished then we accept this as a valuable and
necessary trade off. Wherever possible learning will take place in the community to equip
our children and young people and (incidental learning) to promote a wider awareness of
diversity amongst the general public.
Finally, we aspire for all our children and young people to be engaged in some form of
employability programme when they leave us. All teachers, and with increasing focus with
the young person’s age, are expected to deliver their curriculum with one eye on their
subject and one eye on the employability skills they can promote. The development of
vocational skills, knowledges and behaviours (SKBs) is promoted in our vocational areas
where the curriculum aspires to industry standards. Work experience examples are working
on reception, cleaning cars and working in the kitchen.
Subjects: having stated those broad aims for the curriculum across all St. John’s settings it is
important to recognise that traditional subjects are still very important. Our children and
young people may transition back into mainstream schools and colleges and need to be
aware of these traditional subjects. We pay particular attention to:
i.
ii.
iii.
iv.
v.

English/Accelerated Reading
Mathematics
PSHE – including Careers, Relationships and Sex Education, Diversity and British
Values, Religious Education
Work Experience/Employability
PE and Swimming

2

By ‘teacher’ we mean all those who plan, lead and assess learning: this may include a wide range of staff other than
Teachers.
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vi.
vii.
viii.

Science, Technology and ICT
The Humanities – including Modern Languages
The Arts and Performing Arts/Creative Arts, Music, Drama, Radio Show

For many children and young people at St. John’s, and in the College in particular, a
personalised curriculum is essential but we do recognise and celebrate the importance of
English and Mathematics and these two subjects will form an essential part of the curriculum
for all children and young people in all contexts across the charity. This issue is expanded
upon in more detail in our Teaching, Learning and Assessment Policy which should be read
alongside this policy. We believe that, by and large, ICT (information and communications
technology) is best delivered functionally and within subject and vocational areas.
Behaviour for Learning/Life (B4L)
As alluded to earlier in the policy most of our children and young people have complex and
challenging behaviours. An important part of the curriculum is assisting children and young
people to develop behaviours which allow them to access learning. This is important enough
for us to ring-fence time each week for staff to work on writing and reviewing positive
behaviour support plans and plan for the week ahead.
St. John’s Core Outcome Offer
All children and young people, regardless of need or complexity, will leave with externally
moderated certification in our five placement outcomes plus English and mathematics and at
least one other vocational qualification (sports leaders, food hygiene/safety, Basic Health
and Safety, Basic First Aid, John Muir Award).
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2. The School Curriculum
The school curriculum has recently been reviewed (June 2019) and the first stage in
redesigning this has taken place. There were many strengths in the previous school
curriculum (personalisation, links with therapy for example) and these have not been lost.
The first stage in developing a curriculum model which ensures greater consistency in
coverage has taken place and the necessary staffing changes are following.
A
All good schools review their curriculum on a regular basis and St. John’s is no exception.
The model builds on several factors:
•
•
•
•

Feedback from our school improvement partner (SIP)
Feedback from Ofsted
Governor focus on teaching and learning
An opportunity to simplify the complex staffing model which has developed over time.

It is a very condensed curriculum model based on the Basic Skills Quality Mark, a thematic
approach and PSHE (personal, social and health education). It assumes that, where
possible, therapy colleagues will work in an integrated fashion alongside education staff.
Underlying it are our five placement outcomes and these should be clearly present in
lessons, in short term and long-term plans. In Forest (see key stage pathway group list
below), wellbeing may be the major placement outcome whereas in the lower/upper sixth
form it is likely to be employability.
•
•
•
•
•

Wellbeing
Communication
Skills
Independence
Employability.

The key stage/pathway groups are:
1.
2.
3.
4.
5.

Key stage 1 and 2 - Pips
Key stage 2 and 3 - Forest
Key stage 3 and 4 – Apollo
Key stage 3, 4 and 5 – Melody
Lower/upper sixth - key stage 4 and 5 –Athena and Eagles

B
This timetable (see overleaf) is a model and would of course vary according to the distinct
pathways/groups:
It is based on 25 hours of contact time: seven lessons a day of approximately 45 minutes
each plus two sessions of tutor time per day. The following table is a model timetable;
clearly for logistical reasons the actual timetabled lessons will vary across classes.
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•

•
•
•

•

Monday

Tuesday

Wednesday

Thursday

Friday

Tutor
time/target
time
Accelerated
Reader
Therapy

Tutor time/
DEAR time
Sensory Circuit

Tutor
time/target
time
Employability

Tutor
time/DEAR
time
Horticulture

Tutor
time/target
time
Therapy

Science plus

Maths

PSHE

English

English
Maths
Creative/Art

Food Tech
Food Tech
Newsround

Music
Creative
Maths

Story time

PSHE
Life Skills
Careers
PE
Well-being 3,4,5 Option
ASDAN/COPE
Sport
Topic

Options

Sport

Life Skills

English

Community
Access
Community
Access

Tutor
time/target
reviews

Tutor time/
target
reviews

Tutor
time/target
reviews

Tutor time/
target
reviews

Assembly and
Key Worker
time
Tutor time
/target
reviews

The Pips curriculum will include coverage of all these subjects and in this proportion, but
this will be approached from a distinct perspective drawing on some of the themes from
the international primary curriculum and other thematic approaches. Good primary
practice will be followed although technically a key stage 3 learner might be in the group
if that was appropriate.
The Forest curriculum will include coverage of all these subjects and in this proportion,
but this will be approached by drawing from the international early years curriculum and
have a sensory and therapeutic approach integrated into lessons.
The curriculum for Apollo will include coverage of all these subjects and in this proportion,
but this will be approached by drawing from the International Middle Years curriculum
The lower/upper sixth curriculum (Athena and Eagles) will include coverage of all these
subjects and in this proportion except that the employability placement outcome will be
the focus and some creative/science sessions will become work experience or workrelated learning.
Melody is a vertical group based on need.

The core subjects of English and mathematics, appropriately differentiated and personalised,
will follow Connecting Steps progression routes.

3

The model works on the assumption that most children and young people will access at least one SALT/OT/Counselling
or other Well-being session per week out of the classroom because this is either on their EHCP or we decide this is
needed. Where possible the well-being team will work on an in-class model for the rest of their time.
4
http://www.uvm.edu/~cdci/iteam/documents/IntegratingTherapyIntoClassrooms1.pdf
5
http://www.scerts.com/index.php?option=com_content&view=article&id=2&Itemid=2 The charity is working towards
a much more integrated approach between disciplines and the SCERTS approach where SC (social communication) ER
(emotional regulation) and TS (transactional support) are brought together in the naturally occurring environment e.g.
the classroom.
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All other subject leaders will write/adapt curriculum plans in the light of National Curriculum
descriptors but adapting the content according to the needs of the class.
IT will not be taught as a discrete subject and subject leaders will integrate IT into their
planning.
C
Running across the school will be a common thread of learning relating to English and
Mathematical skills.
This will require the following staffing based on 30+ children and Young people in the four
pathways/groups of 6/8:
1.
2.
3.
4.
5.
6.

Key stage 1 & 2 – Pips – 1 tutor plus LSWs
Key stage 2 & 3 – Forest – 1 tutor plus LSWs
Key stage 3 & 4 – Apollo – 1 tutor plus LSWs
Key stage 3 & 4 – Seagulls – 1 tutor plus LSWs
Key stage 3,4 & 5 – Melody - 1 tutor plus LSWs
Lower/upper sixth - key stage 4 and 5 –Athena- 1 tutor plus LSWs and
Eagles - shared tutorage by 2 tutors plus LSWs

All core learning (English, maths, science and PSHE) in Pips, Forest, Apollo, Athena,
Seagulls, Melody and Eagles will be accredited learning; other courses will be accredited as
appropriate.
Each of these subject areas will require a scheme of work for each of the four key stages
and each subject leader will be given time and support to ensure these are written and
loaded onto the X-site drive. Where schemes of work exist already, they should be adapted
and not completely re-written. Progress will be tracked half termly on Connecting Steps.
Subject leaders should use Connecting Steps to measure progress and it should inform the
schemes of work.
All subject leaders will be given half a day per term to liaise with their counterpart in College
and should identify three subject training specific INSET opportunities per year which St.
John’s will support. There will be a rolling curriculum self-review. The self-reviews will be
reported to the school governors.
D
Curriculum Review Timetable:
Year
2021
2122
2223

Spring Term
Creative and
Options
Mathematics and
OT
Tutor Time
Options
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Summer Term
Community and Work-Related
Learning
PSHE and Counselling

Autumn Term
English and SALT

PE and Medical services

Science and Food
Technology
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Sample lesson plans or session plans and/or work samples will be lodged weekly with the HT
(Headteacher) and DHT (Deputy Headteacher) according to this rota:
1.
English
2.
Mathematics
3.
Science
4.
Horticulture
5.
PSHE
6.
Creative/Art/Drama
7.
Employability
8.
Work related learning - work experience
9.
Options: Horticulture/Gardening, BTEC Home Cooking, ASDAN, COPE, Sports
Leaders/BTEC Sport, Music, Radio Show, Creative Arts, Employability
10.
Food Technology
11.
PE/Swimming
12.
SALT (speech and language therapy)
13.
OT (occupational therapy)/Rebound/Hydro/Physiotherapy, Accelerated Reading
Progress will be tracked on Connecting Steps, and observations scheduled, accordingly:
Term

Autumn 1
Ultimate
week=
Connecting
Steps upload
Interventions

Autumn 2
First week
back =
Lesson
Observation
Ultimate
week =
Connecting
Steps
Upload

Spring 1
Ultimate
week=
Connecting
Steps upload
Interventions

Spring 2
First week
back =
Lesson
Observation
Ultimate
week =
Connecting
Steps
Upload

Summer 1
Ultimate
week=
Connecting
Steps upload
Interventions

Summer 2
First week
back =
Lesson
Observation
Ultimate
week =
Connecting
Steps
Upload

E
Conclusion: This curriculum model builds on our plans for services to work more closely
together and thus assumes a growing practice of in-class working between the well-being
team and education. Education and residential care will work together more closely, and this
will be developed on a practical level by the two teams working on an extended learning
policy and by the care team developing maths and English targets in their setting; by
building on the DEAR concept (drop everything and read) and by picking up the half-termly
themes in the waking day curriculum. On a strategic level the senior care leader will join a
newly formed school SLT (senior leadership team) which will meet fortnightly.
We are working towards a simpler model with the overwhelming majority of lessons taught
by teachers and with therapy delivered where possible in the classroom.
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3. The College Curriculum
The college curriculum has been designed to offer the most relevant and stimulating
learning experiences for all of the young adults who attend. The curriculum enables the
young people to undertake personalised learning, which is aligned to their aspirations,
destinations and planned EHCP Outcomes. The range of learning environments, subjects
and teaching approaches intend to provide a rich blend of learning opportunities that
supports the preparation for adulthood and promotes lifelong learning and inclusion.
Learners are assessed at their referral stage using prior learning attainment data and
outcomes from an assessment visit of either one or two days. Information collated informs
the initial programme offer. On entry every learner is assessed via formal and observational
assessments during the first half term and these best inform and confirm the study
programmes and timetables. Registration to accredited qualifications is, in most cases,
undertaken by the end of the first term depending on the requirements of the awarding
body.
The curriculum model intends to provide a full range of learning activities to ensure that all
our young people achieve wellbeing, communication, skills (social) independence and
employability placement outcomes.
All staff have high expectations for the young adults and plan sequential and progressive
learning in order that they all acquire the highest level of knowledge, understanding and
skills in relation to their initial starting point.
A small number of our young adults are unable to engage in standardised classroom
teaching and learning. A range of environmental, cognitive, emotional and sociological
factors may contribute to the young people being unable to function safely within the
college on a full-time basis. Personal spaces are provided for the young people on site, with
a greater proportion of the learning being undertaken within the community.
Curriculum
The curriculum is divided into 4 key learning areas (see curriculum diagram below)
• Core Connections
• Community Integration
• Self - Enrichment
• Work ready
Each learner, in line with the ethos of further education, has an individualised study
programme specifically tailored to encompass elements of these 4 learning areas. Each
study programme is also designed to develop the young persons’ English and maths skills
throughout their placements. We recognise that these are not merely discrete subjects but
also functional life skills that can enhance progression routes in further learning and work
and also help learners to be independent and safe in their daily lives. See diagram on next
page.
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College Curriculum

Keeping Safe

Community Access

Problem Solving

Travel Training
Understanding Relationships

Flexibility of Thought

Community Integration

Autonomy for Expressing
Life Choices

Emotional and Sensory
Regulation

Planning for my Future

Active Life

Work Based Learning

Drama
Music

Core
Connections

Social and
Micro Enterprise

for
Functional Skills

Zest –
on-site car valeting

Creative Arts

Internal
Work Placements

Digital Skills
Catering

External
Work Placements

Creative Media
& Photography

Work Training
Information, Advice and Guidance

Young people in our residential provision benefit from the skills and knowledge reinforced through the waking day curriculum.
24 June 2021
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Core connections
This curriculum learning area supports
the learner in their communication and
social interaction skill development.
These are core skills and every learner
receive support to enable development
of both receptive and expressive
language, differentiated to their level of
need.
Social communication skills are
developed throughout the learners’
programme; with guidance to connect
with people and follow agreed standards
of behaviour. We support learners to
apply social conventions to form
relationships and equip them to
overcome social anxiety and to
understand the needs of others.
Our strong belief in the learner voice
supports autonomy and the promotion of
choice making and independence.
Learning is directed by teachers with
specialist communication expertise and
the Speech and Language therapy team
with skills are taught and embedded
through creative and practical sessions.
All learners have the opportunity to gain
accreditation in functional skills
(communication, English, maths and
digital skills) that support
communication, community access and
leisure.

Community integration
Community integration supports learners to
fully access the adult community (within and
external to the college) providing meaningful
life experiences applicable to future living.
Learners will develop skills in knowing
oneself; building confidence, recognising
self-worth, owning problem solving strategies
and knowing who can help. This curriculum
learning area promotes skills in team
building, working with others to achieve a
single goal, assertiveness, having a voice,
negotiation, accepting others’ opinions and
resilience.
There is a focus on helping learners to
understand their emotional and sensory
needs where the multidisciplinary team
support the learners to apply self-regulation
techniques.
All learners access and improve their
engagement with the public community,
inclusive of a comprehensive travel training
scheme. Learners are encouraged to plan
and organise access to community areas or
activities to experience inclusive citizenship,
leisure interests, social autonomy, safety and
self-advocacy, forming part of our PSHE
programme.
British values are embedded throughout the
curriculum.

Self-enrichment
A curriculum area that offers learning in key
purposeful activities that may stimulate
future aspirations, areas of self-interest, or to
support skill development in conjunction with
work placements and future employment.
Subjects are taught by teachers who are
specialists within each subject area.
Learning is through practical engagement,
individualised to the cognitive abilities of the
learner, and structured and delivered in a
way to ensure accessibility, increased
independence and success.
The self-enrichment curriculum area supports
learning in communication and social
interactions; enterprise; and everyday living
skills such as planning, problem solving,
sequencing and sorting.
We offer the following subjects - Creative
Arts, Performing Arts, Music, Catering,
Creative media (photography, digital
imagery, video), IT Users, Sport and
Gardening
Learners can achieve accredited Awards and
Certificates at varying levels up to Level 1.
Where relevant and appropriate, learners will
have an opportunity to progress to further
vocational learning at local mainstream FE
colleges.

SRE support is planned and delivered on an
individual bespoke basis according to learner
needs.
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Work ready
Work Ready responds to raising the aspirations
and potential outcomes of our learners - from
ensuring they can participate in purposeful
activities in the community to paid employment
with increasing independence.
Work Based Learning and Enterprise provide
initial work ready skills, supporting the
transference of functional skills, team cooperation, following instructions and group
decision making.
Exciting opportunities in college and the
community include:
Soup Dragons (catering enterprise), The Print
Shop (creative design team and a web shop
team),
Grounds Team (site maintenance)
Productions, Student Band, Hospital Radio and
Open Mic Nights (learner performance events)
Business Solutions (office and resource
production)
John Muir (community conservation)
Zest (car valeting)
Internal and external work placements progress
towards employment destination pathways and
develop the skills to secure meaningful life
opportunities. Information, Advice and
Guidance support learners in making informed
decisions about their future.
St. John’s continues to work with external
partners to ensure a range of external work
experience placements, to support each
learners’ successful transition.
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The learning programmes are designed to be balanced with a mix of accredited and
non-accredited learning opportunities that combine academic and recreational
interests. Learners undertake accreditation at varying levels Pre-Entry, Entry Level 1,
Entry Level 2, Entry Level 3, Level 1, and Level 2. Qualifications may be achieved as
Awards and Certificates, in some cases standard alone units may be undertaken if a
learner is able to achieve at a higher level in a particular area of learning but not
able to achieve the full qualification. Please see diagram on page 14.
Learner Groups
On entry to the College, each learner is assigned to a Tutor group and have a
dedicated tutor, teacher and keyworker role who collaboratively ensure that the
planned learning and pastoral support provided meet the needs of the individual
tutee over the duration of their placement. (Residential learners are assigned to
houses) Personalised timetables allow learners to mix with a wider range of peers,
with teaching groups based on interests and cognitive ability.
Timetables
Times of the college day are: Monday 9.25am – 4.00pm Tuesday to Thursday
9.00am to 4.00pm and Fridays 9.00am to 3.00pm. Tutor time is scheduled for
30mins at the start and end of the day. Morning teaching and learning sessions are
structured and delivered within the tutor groups and their base room, the afternoon
teaching and learning sessions, learners’ transition to different classes (see example
session structure plan (page 16).
Waking Day Curriculum
Learning continues for residential learners under the title of a Waking Day
curriculum (See separate policy), extending learning from the college day into the
evenings and weekends. The multidisciplinary team ensure that environments,
activities and resources are structured to enable access to the practice,
reinforcement and consolidation of skill development. Naturally this is focused
around social interaction, community access, travel training and daily living skills.
Learners are supported to translate their skills into daily living, recreation and workrelated activities which they take into their future destinations, enhancing the quality
of their adult lives. Residential learners are set personalised learning targets in their
house setting which are monitored by the house staff and communicated to
education staff.
Therapy
Our team of therapists: Psychologists; Occupational; Physiotherapy; Speech and
Language and Positive Behaviour Specialists and Counsellors work with education
and residential staff in a collaborative and integrated way to ensure access and
participation in learning is maximised and their complex needs are met. Our young
adults receive a range of interventions using specialist resources, strategies and
direct interaction
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Monitoring Progress
Throughout the year, the progress of all learners across the curriculum will be
logged and reviewed through Earwig Assessment system. Currently, Earwig holds 5
assessment frameworks: Academic (English, Maths); Core (EHCP) targets; Work
Ready; AET (Autism Education Trust) and SCERTS. Progress will be viewed in
relation to the individuals known attainment prior to St. John’s, starting points and
considered with a holistic view of progression, considering all aspects of the
curriculum. Over the course of the year, each member of teaching staff will be
involved in 3 rounds of teaching and learning reviews. This will feed into a synopsis
of the quality of education throughout the College.
For many learners with special educational needs, qualifications and accreditation
are not appropriate options to support good life outcomes. Learner progress in nonaccredited learning is monitored through RARPA (Recognising and Reporting
Progress and Achievement).
Attainment in accredited learning is captured and monitored on Databridge.
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College accreditation chart:

Entry Level 1 to Entry Level 2

Pre-Entry Level to
Level Entry 1

YEAR 1

YEAR 2

YEAR 3

GATEWAY CERTIFICATE IN PERSONAL PROGRESS (Pre-entry level learning)
Developing Communication skills
Developing Reading Skills
Developing Writing Skills
Getting on with other People
Developing Independent Skills: Keeping Safe
Understanding What Money is Used For
Dealing with Problems
Developing Community Participation: Getting Out and About
ST. JOHN’S CERTIFICATES IN ENTERPRISE AND WORK BASE LEARNING
(in-house)
Working Safely
Contributing to Work Tasks
Functional Skills at Work
GATEWAY AWARD IN PREPARATION FOR EMPLOYMENT (Entry 1)
Contributing to a Workplace task Following Instructions Working with Others in the Workplace
FUNCTIONAL SKILLS: inclusive of GATEWAY BITESIZE AWARDS IN MATHS and ENGLISH (Entry Level 1) and DIGITAL SKILLS for communication; community and
leisure
Standard units: Listen and Respond; Speak to Communicate; Read for Information; Number; Money and Time; Digital Skills for Everyday Life
Optional Units: Engage in Discussion; Write to Communicate; Data; Size, shape and Space; Digital Skills for Work
EDEXCEL AWARD IN PRE-VOCATIONAL STUDY (Entry 1 and
EDEXCEL CERTIFICATE IN PRE-VOCATIONAL STUDY (Entry 1 and 2)
2)
Bespoke selected units
Bespoke selected units
ST JOHN’S CERTIFICATES IN ENTERPRISE AND WORK BASE LEARNING (In-house)
Working Safely for myself and others
Completing Set Tasks to Standard
Using Functional Skills in the Work
Place
GATEWAY AWARD IN PREPARATION FOR EMPLOYMENT (Entry 1 and 2)
Following Instructions
Completing a Workplace Task
Conduct and Personal Presentation Using Tools and
Equipment
ST. JOHN’S ‘CERTIFICATE IN SKILLS FOR ADULT LIFE’ (in-house) (WDC)
Being Part of a Group (including relationships).
Dealing with Everyday Problems
Planning and Taking Part in a Visit
Contributing to the community
Travelling: Using Public Transport
Skills for my Future Life
FUNCTIONAL SKILL: inclusive GATEWAY BITESIZE AWARDS IN MATHS and ENGLISH (Entry Level 2) and DIGITAL SKILLS
Standard units: Listen and Respond; Speak to Communicate; Engage in Discussion; Read for Purpose and Meaning; Number; Money, Time and Temperature; Digital Skills for Everyday Life
Optional Units: Read for Information; Write Accurately; Data; Size, shape and Space; Digital Skills for Work
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Entry Level 3 to Level 1

EDEXCEL BTEC/GATEWAY AWARD (Vocationally Specific) (Entry
3/Level 1)

EDEXCEL BTEC/GATEWAY CERTIFICATE (Vocationally Specific) (Entry 3/level 1)
EDEXCEL BTEC/GATEWAY AWARD (Vocationally Specific) (Level 1)

GATEWAY AWARD/CERTIFICATE IN PREPARATION FOR EMPLOYMENT (Entry 3)
Bespoke selected units
GATEWAY AWARD IN IMPROVING OWN EMPLOYABILITY SKILLS (Level 1)
(Achieved alongside work placement)
ST. JOHN’S ‘CERTIFICATE IN SKILLS FOR ADULT LIFE’ (in-house) (WDC)
Being Part of a Group (including relationships).
Managing Problems
Contributing to the community
Travelling: Using Public Transport

Planning and Taking Part in a Visit
Skills for My Future Life

FUNCTIONAL SKILLS: GATEWAY AWARDS IN MATHS and ENGLISH (Entry 3 to Level 2) including DIGITAL SKILLS
Standard units: Speak to Communicate; Engage in Discussion; Read for Purpose and Meaning; Number; Money, Time and Temperature; Digital Skills for Everyday Life; Digital Skills for Work
Optional Units: Read for Information; Write to Communicate; Write Accurately; Data; Size, shape and Space

24 June 2021

Curriculum Policy Feb 2021 FINAL LH.docx

Page 15 of 60

Session
Session

Community Integration
AM sessions
Integrated projects to support Functional skills transition
of English (S&L, reading, Writing), and accreditation,
inclusive of digital skills

Supported by SA

Integrated projects to support Functional skills transition
of Maths (Number and Money, Time, Temperature), and
accreditation; inclusive of digital skills

Supported by LB

Planning and recording of Functional Skills application and
learning in the community; inclusive of digital skills in the
community
Session

(linked to the above and supported by LB and SA)

Developing independence and peer to peer problem
solving (college and the community)

Session

Session

Learner Voice – allowing learners to comment on
presented themes relating to their college life in a
structured activity (to feed into Leaner Voice Parliament)
Learning Review: celebration of achievement and
learning. Learners to build own record of achievement (eportfolio?) related to their programme, aspirations and
outcomes
PSHE
Including in support of Wellbeing and Health
Transition/Planning for my future (4th year learners)
Information, advice and Guidance (IAG): to support
learners making informed decisions about their future

Self-enrichment
PM Sessions
Personal Development / citizenship
Developing Drama Skills

WBL + (Work Ready)
PM Sessions
Business Solutions

(office and resources support)

(focus on communication and
interactions)

Drama Productions / Fringe
(inclusive of BTEC)

Art Exploration

Print shop – Creative designs group
Print shop – Web shop Team

(using creative projects to support
communication and peer to peer
working through group projects)
Beginning Music Skills

Student Band / open mic
(inclusive of BTEC)

(integrating
literacy, numeracy, communication.
Individual/paired sessions to support
specific interest (singing) and
engagement) (FW)

Radio Show

Get Active! (M to E2)
Sport and Active Leisure (E3+)

(first step catering – H&S; food hygiene;
preparation skills)

GroundsTeam: Garden Maintenance
GroundsTeam: Site Maintenance
Soup Dragons

Digital skills
(inc Publicity group for Fringe)

Barista

Specific English
Specific Maths

(second step catering; increase in selfdirection)

Learner Voice Parliament

Scrummies Kitchen

Product Enterprise (work shop)
Product Enterprise (WBL centre)
Zest

Where applicable to the learning, teachers and teams to work
with residential houses to support and progress skills jointly as
party of WDC
(Home maintenance skills - proposal)

Focused Employability (job search /
Application/CV writing)
Summer ‘Market stall’ linking to Gardening
(Re-fill shop: proposal 22)
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Mainstream College Access
Where appropriate learners are supported to follow a blended programme of study
accessing local mainstream college courses whilst maintaining their placement at St. John’s.
Our young adults are supported by our team of staff in their application for a specific course
at a mainstream college and supported in their induction period and throughout their studies
in line with their individual needs.
Work Experience
Access to a comprehensive and varied work experience programme progresses the learning
experience into more challenging and unfamiliar contexts enabling our young people to
transfer their practical skills into the local working community.
Learners have opportunities to undertake work-based learning sessions where they work
within the college environment and/or attend a placement external to the college.
An ever-increasing network of local employers and community groups offer work
opportunities. These placements result in significant skill development and employment
outcomes that equip young people with an enhanced opportunity to acquire realistic and
sustainable employment (part-time paid or voluntary) or purposeful community activity after
their college placement has ended.
Work experience placements underpin and support potential progression onto traineeships
and supported internships.
Information Advice and Guidance
Our young adults receive support for their transition ‘into, through and moving on’ from
college via the multi-disciplinary staff team who contribute to the provision of information,
advice and guidance throughout the young person’s placement. This guidance is planned
and delivered in line with the Gatsby standards (8 Benchmarks) and is provided through
tutorial/keyworker sessions, work experience meetings and interviews, work ready and
vocational sessions, attendance at career events, annual reviews and transition meetings. A
transition officer not only works within the multidisciplinary team but also engages with a
range of external agencies working collaboratively with the individual young adults and their
parents to secure appropriate support services. Independent Information, Advice and
Guidance for our young people is also delivered on a weekly basis by an external agency
entitled My Future Starts Here.
Quality Assurance and Improvement
The curriculum is reviewed annually, and study programmes monitored using a
range of feedback and quality assurance processes:
•
•
•

Staff ensure that the curriculum is reviewed and responsive to changes in learner
interest, potential, achievement and levels of motivation
Effective cross- college monitoring of teaching and learning through a rigorous and
robust process of observations including unannounced learning walks
Termly progress reviews are undertaken by teachers to assess how the learners are
progressing across the curriculum and the identification of required actions
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•

•
•
•
•

The learner voice is promoted and captured as an embedded process throughout the
education and residential placement. Learners are supported to provide regular
feedback and to make choices regarding their learning
Work scrutiny and internal and external verification reports inform curriculum reviews
Ofsted Inspection feedback is used to inform the Post Inspection Action Plan
Observations and recommendations from the College Improvement Partner or
professional meetings with SE Regional Peer Review and Development (PRD) group
Annual curriculum and residential reviews are used to inform the College SelfAssessment Report (SAR) that leads to the creation of the College Quality
Improvement Plan (QIP)

All evaluation data is considered alongside the needs of the learner cohort to ensure
curriculum planning complies with the principles of inclusion, the Equality Act 2010 and
promotes equality and diversity.
Conclusion:
The curriculum is not the responsibility of the education team alone. All teams within St.
John’s have a responsibility to support the delivery and review of the curriculum which is our
core business. The curriculum is as much the task of the Care Team, the Finance Team, the
HR team, the Estates Team etc. as it is of other teams.
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4. Appendix 1
HMCI's speech, October 2017: What do we understand to be the real
substance of education.
What do we understand to be the real substance of education? When we think about
what the core purpose of education is, what comes first to our minds? In recent
years, we have thought a great deal about the role of leaders and the importance of
teaching. We have also given a great deal of our collective time to exam grades and
progress measures. These are undoubtedly important. However, at the very
heart of education sits the vast accumulated wealth of human knowledge
and what we choose to impart to the next generation: the curriculum.
Without a curriculum, a building full of teachers, leaders and pupils is not
a school. Without receiving knowledge, pupils have learned nothing and
no progress has been made – whatever the measures might indicate. This
is why exams should exist in the service of the curriculum rather than the other way
round. Exams are our best measure of what has been successfully transmitted to the
pupil’s cognition. We must not forget, however, that any test can only ever sample
the knowledge that has been gained. It is the whole domain that is of matter to the
pupil.
A good school achieves a careful balance. Balance is the constant challenge when
schools plan. Time is limited. Therefore choices need to be made about what
to do when, how much depth to pursue, which ideas to link together, what
resources to draw on, which way to teach, and how to make sure all pupils
are able to benefit as each new concept, construct or fact is taught.
Most importantly, these decisions must be rooted in a solid consensus about what
education should deliver for each pupil. What is the body of knowledge that a child
needs so that they will flourish in the future and not be left behind? We know the
level of academic achievement that pupils are reaching in some of the Asian
economies for instance. These countries are already challenging our
competitiveness. It is now three years since the government’s new national
curriculum set out ambitious aims for that body of knowledge; it is my view that this
represents a set of standards any country would be proud to aim for. That said,
within this framework, and for those schools setting their own curriculum, important
ongoing decisions must still be made about how the curriculum will be implemented.
Both the new SATs at the end of key stage 2 and revised GCSE and A-level
qualifications are a marked improvement on their predecessors and, in my view, are
set an appropriate level of rigour. There need be no tension between success on
these exams and tests and a good curriculum. Quite the opposite. A good curriculum
should lead to good results. However, good examination results in and of themselves
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don’t always mean that the pupil received rich and full knowledge from the
curriculum. In the worst cases, teaching to the test, rather than teaching the full
curriculum, leaves a pupil with a hollowed out and flimsy understanding.
Earlier this year, I commissioned a research programme to broaden our
understanding of how curriculums are implemented in our schools, particularly the
national curriculum as a key government policy. This was one of the main research
priorities of my first year as Chief Inspector. One of the aims of this work was to
challenge ourselves, as well as schools, about whether Ofsted has always recognised
what is best in curriculum design, development and implementation. If we have not,
I wanted to know whether inspection has played a role in bending the curriculum
out of shape.
There has been great interest shown in this work from the wider education sector. I
have been surprised and pleased by the level of interest and by how positive people
are about this work. In the light of this response, I want to share some of the
emerging findings.
We have completed phase one of the review, but the findings I share here are
preliminary. Phase one has shown that we have only begun to scratch the surface of
this complex area. Phase two of the study will continue into the autumn and spring
terms of this academic year. We intend to publish our full findings in late spring.
The first phase of the review has included:
•

research visits to 40 schools

•

review of routine school inspection reports

•

focus group discussions in 5 regions with headteachers of good and
outstanding schools

•

questionnaire responses from Ofsted’s Parent Panel

•

desk-based retrieval from school websites

We deliberately approached this first phase in an open-ended and exploratory way
so as not to prematurely close down areas of interest. We are using the initial
findings and patterns from the emerging data in this phase to develop questions that
are more focused. These questions will be explored further in phase two.
Curriculum knowledge and expertise
A striking conclusion that we have drawn from the findings is that, despite
the fact that the curriculum is what is taught, there is little debate or
reflection about it. School leaders and inspectors discussed the timetable
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in each school. The timetable is important. It is, however, not the
curriculum. Apart from the timetable, there was an absence of other
tangible reference points to get to grips with the complex business of
curriculum planning. It was evident from these conversations that took
place between inspectors and school leaders that there is a lack of clarity
around the language of the curriculum.
For example, the idea of ‘skills’ was liberally used in many contexts. Very
rarely was it clear whether the meaning was subject-specific, for example
reading skills. Other uses included personal skills, such as the ability to
work in a team, cognitive skills, such as critical thinking, or life skills, such
as how to pay a bill or apply for a job. There were many other examples of
terms where the meaning was woolly, such as progression, enrichment,
questioning and repetition.
It is certainly possible that this ambiguity and lack of shared
understanding expose competing notions of what curriculum means
across the sector. However, the most likely explanation is that this arises
from a weak theoretical understanding of curriculum. This was confirmed by
school leaders, who said that there was a time (long ago) when teachers were
taught the theory that underpins curriculum planning. Over time, this competence
across the sector ebbed away. This may be because it was generally not thought to
be so important after the establishment of a national curriculum. There has been a
move over the last three years to a slimmed down national curriculum focusing on a
rich foundation of knowledge. This will, I believe, help to reverse this trend.
However, school leaders and teachers have to be supported to seize this
opportunity. Ofsted has a role to play here too.
Primary school leaders reported that recruiting staff who could design a curriculum
was becoming increasingly difficult. Some headteachers thought that too much of
what trainee teachers currently learn is focused on teaching to the English and
mathematics tests. Little attention is given to developing more rounded curriculum
knowledge. Indeed, a couple of headteachers indicated that they could divide their
staff into those who were strong in curriculum planning – those who trained a fair
time ago − and those who were not. Some schools’ leaders said that it was difficult
to deliver continuous professional development (CPD) related to curriculum design
because of the current financial climate. These leaders also identified reduction of
local authority support services as playing a role. However, these factors cannot
account for the decline in expertise, as some multi-academy trusts clearly place a
high premium on thoughtful, comprehensive curriculum planning.
We have seen 3 important consequences of a reduced understanding of curriculum.
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1. First, the primary curriculum is narrowing in some schools as a consequence
of too great a focus on preparing for key stage 2 tests.
2. Second, leaders have often misunderstood the purpose of key stage 3 and
the new GCSE assessment criteria.
3. And third, the intended curriculum for lower-attaining pupils in
some secondary schools was often associated with the qualifications
that count in league tables but not with other knowledge they
should be acquiring.
It seems unlikely that any school has prioritised testing over the curriculum as a
deliberate choice. It is likely that, in some quarters, testing has come inadvertently
to mean the curriculum in its entirety. If it is true that curriculum knowledge has
weakened across the sector over time, it would explain why there has been a
merging of the concepts of testing and the curriculum. If this is the case, it is
despite the concerted efforts of the Department for Education (DfE) to make
performance measures more nuanced, with the development of Progress 8 and the
EBacc, for example. Inspection may well have unintentionally contributed to the shift
by reinforcing the focus on measures. Measures only ever provide a partial picture:
inspection should complement, not duplicate, that picture.
Narrowing of the primary curriculum
I have previously commented that where school leaders and teachers have an overt
focus on performance tables, this can lead to mistaking ‘badges and stickers’ for
learning and substance. Acing the test trumps gaining the knowledge. In addition,
where there is little shared curriculum thinking among staff, it becomes increasingly
difficult to moderate the influence of the test syllabus on primary curriculum design.
Making sure that young people master the basics of English and mathematics must
be the focus of primary school and the public have a right to know that this is
happening. In this respect, I believe the new SATs play an important role in
highlighting how well schools are delivering the primary curriculum. But that means
schools should view the tests as existing in service to the curriculum, rather
maximising test scores at the expense of children’s learning.
Fourteen of the schools we visited were primary schools. Leaders of 11 of the
schools were explicit that they carried out some form of preparation for SATs.
Preparation time for the tests varied between a few weeks in the lead up to the
exams and a longer sustained period, typically from the end of the Easter holidays,
but sometimes from Christmas. The leaders of one school informed inspectors that
their pupils sat test papers every week in Years 5 and 6. Testing in school clearly has
value. This kind of test is intended to measure the child’s ability to comprehend.
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However, the regular taking of test papers does little to increase a child’s ability to
comprehend. A much better use of time is to teach and help children to read and
read more. Additionally, the books that teachers read to children need to be more
challenging than those the children are picking up themselves.
Generally, primary school parents said that preparing for tests was cutting into their
child’s learning time. Around half of the parents who responded to our questionnaire
(n=163) believed that test preparation had reduced the teaching time available for
the other foundation subjects or for reading for pleasure. Furthermore, a small
proportion of parents suggested that, in their child’s school, the focus on past
papers, booster sessions and test-related homework was too high. In a few cases,
this demotivated their child.
A few of the leaders we spoke to suggested that the scale of change in the sector
was particularly difficult to keep up with. To cope with workload issues, they had
chosen to push curriculum development down their list of priorities. For instance,
leaders indicated that preparing staff to teach to the tougher assessment criteria for
new SATs was more pressing. It remains to be seen whether this is a short-term fix
to manage the introduction of the new testing arrangements.
This is not the first time we have seen evidence of a narrowing curriculum in primary
schools. As far back as 2001, we reported that the National Literacy and Numeracy
Strategies, along with increasingly demanding performance targets, had adversely
affected the breadth of the primary curriculum. Our subject reports on art and
design and history similarly raised concerns.
Reduction of key stage 3
A more recent phenomenon in secondary schools is a curriculum shift in key stage 3,
particularly since the removal of key stage 3 SATs. We have previously raised
concerns about teaching and progress in our report Key stage 3: the wasted years?.
Ten of the 23 secondary schools visited for this current survey were reducing key
stage 3 to just a 2-year period of study. We also collected data from the websites of
171 schools to identify when pupils selected their options for GCSE. This showed
that in around a quarter of these schools options were being chosen at the end of
Year 8.
This inevitably means that a considerable number of pupils will be experiencing only
2 years of study before dropping, for example, history or geography or a language,
possibly never to study these subjects again. And for most children, the end of key
stage 3 is the last time they will take art, music, drama or design and technology.
Where key stage 3 is curtailed, this means ending study at age 13 rather than 14.
Furthermore, access to these subjects is sometimes restricted by how schools set
options choices. In some of the schools we visited, and in further evidence from
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routine inspections this year, improving GCSE performance was offered as a
rationale for this decision.
In a few of the schools visited, inspectors noted that their recent curriculum changes
were informed more by the desire to cover the new GCSE content rather than an
intention to benefit pupils by exposure to the richness of the 2014 national
curriculum for key stage 3. The GCSE tests are designed to cover 2 years’ worth of
content. It is hard to see how taking longer than 2 years could expose pupils to
more knowledge and not more test preparation. One exception may be the new
mathematics GCSE. Here, there was an explicit policy intention to cover more
ground than the previous qualification and therefore, for a transitional period, a
longer period of study seems reasonable. More generally, there is scope for
intelligent ‘backward planning’ to achieve a coherent curriculum sequence from age
11 to age 16, especially in subjects that are taken by all to age 16. But this should
not come at the expense of key stage 3 curriculum breadth and depth: 11/12-yearolds should not be taught to GCSE assessment objectives.
We have not yet seen any analysis of the consequences of a shortened key stage 3
in terms of what pupils are learning. Are we all clear about what is being lost from
that missing year and are we happy to lose it?
Improving the outcomes of lower-attaining pupils
Finally, I’d like to address the current debate about the curriculum for pupils with
low prior attainment.
I would like to challenge a view voiced by many school leaders and particularly those
leading schools with a high proportion of disadvantaged pupils. Leaders told us that
they view the latest performance measures as a constraint. This is also indicated in
recent research published by the DfE, where school leaders often identified that
Progress 8 has removed the flexibility for them to cater for the needs and interests
of all their pupils.
This debate relates to certain vocational qualifications being removed from the
performance tables. Most leaders had previously considered these qualifications to
be part of their curriculum offer for lower-attaining pupils. They suggested that it
was becoming very difficult to offer ‘good’ alternative qualifications, like BTEC
science, to this group of pupils because of the lack of parity it now has with GCSE
qualifications. This means that it could have an impact on their Progress 8 score.
Some leaders perceive this as narrowing the curriculum for lower-attaining pupils by
forcing them onto a less appropriate academic track.
The evidence we have shows that these alternatives were not equivalent (see
Ofsted’s previous economics, business and enterprise report and ICT report). That
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aside, the focus here should be on what these pupils should be learning and what
they need to do to progress. It should not focus solely on the qualification
they are taking. This leads us back to school leaders mistaking ‘badges
and stickers’ for learning and substance.
It should also not be taken as read that higher scores for the school always means a
better deal for pupils. If a pupil gains valuable knowledge, for instance in history,
but does not get a grade 4, they will still be better educated for having studied it.
What was equally absent when discussing low-attaining pupils was any
reflection on how to achieve balance for them. Their access to the breadth
and depth of the academic curriculum is limited by starting behind their
peers. These pupils also typically have a shorter length of time before they leave
school. In the schools we visited, improving English and mathematics was rightly a
priority for lower-attaining pupils. This was particularly true in key stage 3, where
intervention models were developed for low-attaining pupils that took their starting
points into account. Yet, access to other national curriculum subjects, such as arts
and some EBacc subjects like modern foreign languages, was often restricted.
Indeed, in a few of the schools visited, lower-attaining pupils did not have any
opportunity to study a language or some arts subjects, as the school directed them
onto a pathway that excluded the subject as an option, in some cases from the age
of 12.
It is a risk to social mobility if pupils miss out on opportunities to study subjects and
gain knowledge that could be valuable in subsequent stages of education or in later
life. Restricted subject choice for low-attaining pupils disproportionately affects
pupils from low income backgrounds.
The government has set a target of 90% of pupils studying the EBacc. This is the
direction for all schools. I believe studying a full set of EBacc subjects is a desirable
and achievable prospect for all but a small minority of pupils. This is true whether a
child is going on to pursue an academic or vocational pathway. We need the same
level of energy that is given to qualifications to be devoted to the relative merits of
different ways of sequencing and organising subject content to take account of
different starting points. Low-attaining pupils need basic skills, as all pupils do, but
they shouldn’t as a consequence be shut out of parts of the essential body of
knowledge for any pupil.
Next steps
Phase one of this work has revealed the depth of the challenge. There is a serious
risk of schools not fulfilling the promise and potential of the 2014 national curriculum
or of academies not using their freedoms to achieve the same. School leaders need
to recognise how easy it is to focus on the performance of the school and lose sight
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of the pupil. I acknowledge that inspection may well have helped to tip this balance
in the past.
I have met many people who agree that the expertise in and focus on the curriculum
has waned. On a more positive note, I have also met just as many people, or more,
who have a vibrant enthusiasm for revitalising the debate about the curriculum. I
know that many school leaders are aware of the concerns discussed here and are
already working to revitalise curriculum thinking to ensure that the content of young
people’s learning takes precedence over performance tables. I particularly welcome
the work of Association of School and College Leaders’ commission on ethical
leadership in this regard.
The substance of the curriculum is a matter for government policy. Ofsted has a role
in judging how well schools reflect the government’s intentions and don’t distort the
aims that have been set. This is complex and is why this is a long-term investigation
for us. It is one that I have no doubt will shape how we inspect in future.
I would like to thank the leaders, staff and pupils of the schools visited for
participating in these research visits. We will publish a full account of the findings
once phase two is complete next year.
Document information
Published: 11 October 2017
From: Ofsted Amanda Spielman
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5. Appendix 2: School options booklet 2019-20

School

Options
2019 - 2020
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CONTENTS:
Subject

Page
number

Mathematics

5

English

10

Science

15

Food technology

18

Creative arts

21

ASDAN, CoPE & short courses 23
Horticulture

26

Sports leaders

28

Careers and employability

31
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2020 - 2021
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Mathematics

Mathematics is for everyone. It is diverse, engaging and essential in equipping
children and young people with the right skills to reach their future destination,
whatever that may be. As mathematics is a core subject it is compulsory for all
children and young people.
Mathematics ensures that all children and young people have the opportunity to
develop numeracy and mathematical skills that they are able to employ confidently
and effectively in everyday life. Mathematics also teaches patience, discipline and
step by step problem solving skills. A good in depth knowledge in mathematics is
invaluable and can open up an unlimited number of career opportunities in the
future.

Mathematics is taught through a variety of teaching methods to make it relevant for
the children and young people including a new online learning platform which
ensures our children and young people are working at their correct level which
increases their motivation and aids progression.
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Edexcel entry level to level 2 functional skills qualification in mathematics
Entry level 1 > entry level 2 > entry level 3 > level 1 > level 2.
This qualification is designed to equip children and young people with the basic skills
they need to operate confidently, effectively and independently in education, work
and everyday life. Assessments are available on demand, meaning that children and
young people stay motivated as they can complete them when they are ready, and
are internally marked and externally verified.

What are functional skills?
Functional skills are nationally recognised qualifications in English, mathematics and
ICT that equip children and young people with the practical skills needed to live,
learn and work successfully and the ability to apply these skills effectively to a range
of purposes in the workplace and in other real life situations.
Edexcel functional skills are available from entry level 1 to level 2. Suitable for
children and young people of all ages.
Functional skills qualifications provide reliable evidence of a learner’s achievements
against demanding content that is relevant to the workplace. The qualifications
assess children and young people’ underpinning subject knowledge and their ability
to apply this knowledge to different contexts. They provide a foundation for
progression to employment and further technical education and they help children
and young people to develop skills for everyday life.
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Qualification purpose:
The Pearson Edexcel functional skills qualifications in mathematics at entry levels 1
to 3 is for children and young people to develop understanding and skills in
mathematics. The qualifications give children and young people the opportunity to:
● demonstrate a sound grasp of the underpinning skills and basics of
mathematical problem-solving skills appropriate to the level and the ability to
apply mathematical thinking to solve problems in familiar situations
● achieve the skills for further study at levels 1 and 2
● achieve a foundation for progression into employment.
Qualification aims and outcomes:
The Pearson Edexcel functional skills qualifications in mathematics at entry levels 1
to 3 should:
• enable children and young people to become confident in their use of
fundamental mathematical knowledge and skills
• indicate that children and young people can demonstrate their understanding
by applying their knowledge and skills to solve simple mathematical problems
or to carry out simple tasks
• takes a real-life approach to learning, with problem-solving questions about
personal finance, planning and organising activities and the world of work.
Progression opportunities:
Entry level 1 > entry level 2 > entry level 3 > level 1 > level 2 > GCSE.
Children and young people who achieve Pearson Edexcel functional skills
qualifications in mathematics at entry levels 1 to 3 can progress through the levels
(from entry level 1 to entry level 2, and entry level 2 to entry level 3), and to
functional skills qualifications in mathematics at levels 1 and 2 or further
mathematical study, such as GCSE mathematics. Alternatively, children and young
people can progress to employment or to further technical education.
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AQA unit awards
AQA unit awards are designed to enable children and young people to engage,
explore, enjoy and succeed in mathematics. They allow children and young people
to receive formal recognition for each individual component completed. It is a
recording of achievement scheme, not a qualification.
In recognising these smaller steps of achievement, it encourages and motivates
children and young people for whom the final award of a functional skills
qualification in mathematics may seem a distant goal. It is also intended for children
and young people who cannot, for whatever reason, complete the required number
of assessments to be entered for the qualification, so that they can still receive
formal
recognition for each unit completed.

What are AQA Unit Awards?
Each time a learner completes a unit or component, they can have
this achievement recognised through the issue of a UAS certificate
called a unit award statement.
This statement shows all the skills, abilities, knowledge and
understanding which has been achieved by the learner, together
with any experiences, but does not show a level. Certificates are
issued promptly after the learner has completed a unit and this can
happen at any time of year.
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English

English is a core subject and compulsory for all children and young people. English
is taught both as a discrete subject and cross curricular. Guided reading and focused
sentence level work may be taught outside the normal English lesson. English is at
the heart of curriculum planning so that subject matter from other curriculum areas
is available as content or stimulus for speaking, listening, reading and writing. All
curriculum areas will involve some aspects of English.
We offer our children and young people a wide range of English disciplines from
poetry to film script writing.
The emphasis is on excellence above and beyond ability and the application of
writing skills at every opportunity. We celebrate our learner’s achievements in and
out of school with examinations, competitions and prize giving on a regular basis.
We teach children and young people the skills they need to communicate in ways
relevant to their individual needs, developing their skills in communication,
reading and writing. Cross-curricular themes have been developed meet the
individual learning styles of our children and young people. Phonics also forms
an important part of the literacy curriculum.
Children and young people have access to a wide range of literature in our
fiction and non-fiction library to enrich and broaden their experiences. We
enhance the curriculum through the use of visiting story tellers, poets and
theatre groups and provide opportunities for children and young people to visit
theatres.
We celebrate the endeavours and achievements
of all our children and young people and know
that they enjoy their learning. We provide a
happy learning environment which enables our
children and young people to grow in confidence
and interact socially.
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We fully utilise English enhancement programs such as BKSB, Accelerated
Reader, AQA awards certification system and the comprehensive assessment tool
Connecting Steps.
Next year we are looking to introduce GCSE English in an upper level study
support group.
What are functional skills?
Functional skills are qualifications in English, mathematics
and ICT that equip children and young people with the
practical skills needed to live, learn and work successfully
and the ability to apply these skills effectively to a range of
purposes in the workplace and in other real-life situations.
Edexcel functional skills are available in England only from entry 1 to level 2.
Entry level 1 > entry level 2 > entry level 3 > level 1 > level 2.
Suitable for children and young people of all ages, they’re also a mandatory part of
all apprenticeship standards and frameworks in England.
Functional skills qualifications provide reliable evidence of a learner’s achievements
against demanding content that is relevant to the workplace. The qualifications
assess children and young people’ underpinning subject knowledge and their ability
to apply this knowledge to different contexts. They provide a foundation for
progression to employment and further technical education, and they help children
and young people to develop skills for everyday life. In some contexts, functional
skills qualifications will also play a part in the government’s accountability systems.
Functional skills qualifications are based on Department for Education (DfE)
approved subject content and are regulated by Ofqual.
Qualification purpose
The Pearson Edexcel functional skills qualifications in English at entry levels 1, 2 and
3 are for children and young people to develop understanding and skills in English.
The qualifications give children and young people the opportunity to:
● demonstrate the ability at an appropriate level to read, write, speak, listen and
communicate in English
● apply this knowledge and these skills in familiar situations.
● achieve a foundation for further study at levels 1 and 2.
Qualification aims and outcomes
The qualifications give children and young people the opportunity to:
● listen, understand and respond to verbal communication in a range of familiar
contexts
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● acquire an understanding of everyday words and their uses and effects, and apply
this understanding in different contexts
● read with accuracy straightforward texts encountered in everyday life and work,
and develop confidence to read more widely
● write straightforward texts and documents with clarity and effectiveness, and
demonstrate a sound grasp of spelling, punctuation and grammar.
Progression opportunities
Entry level 1 > entry level 2 > entry level 3 > level 1 > level 2 > GCSE.
Children and young people who achieve Pearson Edexcel functional skills
qualifications in English at entry levels 1 to 3 can progress through the levels (from
entry 1 to entry 2 and entry 2 to entry 3), and to functional skills qualifications in
English at levels 1 and 2 or further English study, such as GCSE.
Alternatively, children and young people can progress to employment or to
vocational education.
Pearson Edexcel functional skills qualification in English at entry level 1, 2
&3
The Pearson Edexcel functional skills qualification in English at entry level, 2 and 3
consists of three components. Children and young people must pass the following
assessments before the qualification can be awarded:
a speaking, listening and communicating assessment
a reading assessment
a writing assessment.
Entry level assessment
At entry level, assessment will take place when children and young people are ready.
This means that practical activities and practice might take place many times before
the tutor deems children and young people capable of completing an assessment
satisfactorily and feels that they are ready to be assessed. Therefore, sufficient time
should be built into the teaching schedule to allow children and young people to
progress at their own rate. Should a learner not achieve the required standard,
further teaching and learning should take place for at least two weeks before an
additional opportunity to complete an assessment is organised.
At this level, children and young people will require supported practice in order to
ensure that they are sufficiently competent to meet the requirements of the mark
scheme.
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Component codes
Entry level 1
Speaking, Listening and
Communicating
Reading
Writing
Re-sitting
If children and young people fail a qualification, they may re-sit the failed
components of the assessment. They may carry forward the results from component
assessments that have been achieved. This includes carrying forward results from
one awarding organisation to another. Children and young people must take a
different version of the assessment to that originally taken. Children and young
people must complete all components at the level for which they claim certification.
To allow for additional teaching and learning time, centres should allow at least two
weeks between a failed assessment and a re-sit.
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Science
The National Curriculum made it
compulsory for all children and young
people in Britain to study science until
the end of year 11. Studying science
provides a good general knowledge of
the world around us, health issues, and
modern developments.
Science qualifications are useful for any
future work or college course, and can
lead to jobs not just in scientific
laboratories or industries, but for
example in health or social care work, animal care, sports science, car mechanics,
building trades like plumbing and electricians, as well as emergency services and the
military.
All children and young people will study science on a broad syllabus covering
biology, physics and chemistry in years 7 through 9. We are fortunate to have a
large green campus at the school and much of the experimental and research work
in these years concerns the outside world, ecology and conservation. Children and
young people will also be able to take advantage of trips offsite into the local
landscape and to nearby museums to extend their interest and knowledge. The
science curriculum is also closely allied to the maths and English syllabus reinforcing
teaching directed to children and young people’ specific needs in these areas.
In years 10 and 11 children and young people will have the option to work towards
a GCSE biology qualification. We have decided to offer biology GCSE, as most
children and young people see the relevance of studying the human body, health
issues and the natural world.
AQA GCSE science (8461):
There are two exams at the end of the course; each paper is one hour 45 minutes
long, each worth half the final grade. On successful completion of the course
children and young people will achieve one GCSE at grade 1 - 9 (depending on tier
of entry, foundation tier (grades 1 – 4) or higher tier (grades 5 – 9).
Subject content:
1. Cell biology
2. Organisation
3. Infection and response
4. Bioenergetics
5. Homeostasis and response
6. Inheritance, variation and evolution
7. Ecology
8. Key ideas
9. Assessments
Paper 1
What is assessed:

24 June 2021

Curriculum Policy Feb 2021 FINAL LH.docx

Page 41 of 60

Topics 1 – 4: cell biology; organisation; infection and response; and bioenergetics.
How it is assessed:
•
•
•
•
•
•

Written exam: 1 hour 45 minutes
Foundation and higher tier
100 marks
50% of GCSE
Questions
Multiple choice, structured, closed short answer and open response.

Paper 2
What is assessed:
•

Topics 5 – 7: homeostasis and response; inheritance, variation and evolution;
and ecology.

How it is assessed:
•
•
•
•
•
•

Written exam: 1 hour 45 minutes
Foundation and higher tier
100 marks
50% of GCSE
Questions
Multiple choice, structured, closed short answer and open response.
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Food technology

Two courses will be offered in food technology: BTEC level 1 home cooking skills and
AQA unit awards in all areas of food preparation and cooking. Both courses will
encourage children and young people to acquire knowledge and understanding
whilst learning and developing a range of practical food preparation and cooking
skills to cook a healthy range of foods independently.
What is the BTEC level 1 award in home cooking skills?
BTEC qualifications are intended to provide work related qualifications in different
areas. They are designed for children and young people who may want to go on to
get jobs in this work area. They are also for children and young people who may
want to continue studying in this work-related area.
The BTEC level 1 award in home cooking skills will give children and young
people:
• An opportunity to develop skills needed for going to work
• Get a nationally recognised qualification in a work area
• Skills to help them progress to jobs in a work area
• Skills and knowledge to help progress to other work-related courses.
Structure of the qualification:
The course comprises of one unit which is assessed by assignments and a practical.
The BTEC level 1 course is designed for children and young people to prove their
skills in planning, preparing and cooking a meal. Cooking with fresh ingredients for
healthier and more interesting and enjoyable dishes is encouraged. Children and
young people will also need to consider food hygiene and safety.
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AQA unit awards
AQA unit awards in food preparation and cooking are
intended to formally recognise learner’s achievement
whilst developing individual knowledge and understanding
in all food areas.
AQA unit awards in food preparation and cooking are
designed to enable children and young people to engage,
explore, enjoy and succeed in this subject. They allow
children and young people to receive formal recognition
for each individual component completed whilst developing
individual knowledge and understanding in all food areas.
It is a recording of achievement scheme, not a
qualification.
In recognising these smaller steps of achievement, it
encourages and motivates children and young people for
whom the final award of a BTEC home cooking skills level
1 may seem a distant goal. It is also intended for children
and young people who cannot, for whatever reason,
complete the required number of assessments to be entered for the qualification, so
that they can still receive formal recognition for each unit completed.

What are AQA unit awards?
Each time a learner completes a unit or component, they can have
this achievement recognised through the issue of a UAS certificate
called a unit award statement.
This statement shows all the skills, abilities, knowledge and
understanding which has been achieved by the learner, together
with any experiences, but does not show a level. Certificates are
issued promptly after the learner has completed a unit and this can happen at any
time of year.
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Creative arts
Creative arts is a subject that helps you to create something from nothing while
developing the skills to perform. You learn to develop your listening skills, creativity,
imagination and you learn to give and receive feedback on something you have
worked on.
“Music gives a soul to the universe, wings to the mind, flight to the imagination and
life to everything.” ― Plato
If you were to choose creative arts as an option you would be learning about
different forms of art. This includes but is not limited to, music, dancing and drama.
There will be opportunities to perform in school productions and you will be able to
develop your confidence while working towards AQA unit awards and a Trinity arts
award.
There is no exam for this subject because all of the work needed is coursework
based and the children and young people will build a portfolio of work based on the
different forms of art and research they do towards the subject.
There are two levels to arts award, bronze and silver. You will start on a bronze
award and move on to a silver once you have successfully passed.
The children and young people will be recording their work with their support staff
and the teacher and this will be kept in their arts award folder.
To achieve bronze, a level 1 award on the regulated qualifications framework (RQF),
young people take part in an arts activity they enjoy, go to an arts event, research
their arts inspiration and share their skills with others.
The silver arts award, a level 2 qualification on the regulated qualifications
framework (RQF) has two units – unit 1: arts practice and unit 2: arts leadership.
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ASDAN CoPE and ASDAN short course awards
ASDAN is a new concept to St. John’s
and this is the first year we will be
offering this qualification. ASDAN is an
awarding body offering exciting
programmes and qualifications that
develop your skills for learning, skills for
employment and skills for life.
ASDAN’s certificate of personal
effectiveness (CoPE) is a qualification, equivalent to a GCSE Grade 7 (at level 2) or a
Grade 4 (at level 1), which offers imaginative ways of accrediting your activities, in
and out of school. CoPE and the short course awards allow you to record, a wide
range of personal qualities, abilities and achievements, as well as introducing you to
new activities and challenges.
Short course awards
There is a wide range of awards based on different subject areas, such as food,
sports, the environment, careers etc. (Check the website to see the short courses
https://www.asdan.org.uk/courses/programmes)
Each short course is split into many topics and tasks from which you choose which
ones you want to complete. To achieve the short course award, you will produce a
portfolio of evidence to show you have completed six credits.
There is no exam and the teacher will mark your portfolio. The beauty of the ASDAN
programmes is that if you choose to do a short course for an option, or as part of
your other subjects, it will count as half of the required content for the CoPE
qualification (6 credits).
Certificate of personal effectiveness (CoPE)
The CoPE qualification is made up of 12 modules (topics),
each of which is divided into three sections. You need 12
credits to be awarded the certificate of personal
effectiveness. We will be able to include some of the work
you do in other lessons and vocational activities into CoPE.
The module titles are:
•
•
•
•
•
•
•
•
•
•
•
•

Communication
The environment
Sport and leisure
Independent living
Citizenship and community
Vocational preparation
Science and technology
Work related learning and enterprise
Health and fitness
International links
Expressive arts
Beliefs and values.
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When building a portfolio of evidence, you must demonstrate some skill in the
following areas:
• Introduction to working with others
• Introduction to improving own learning and performance
• Introduction to problem solving
• Planning and carrying out a piece of research
• Communication through discussion and planning
• Giving an oral presentation.
This is to be done through your portfolio of work, which is gathered throughout the
academic year.
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AQA horticulture awards
In this course we offer the chance to gain a variety of
different practical skills in the field of horticulture, which can
be used to go on to BTEC entry level qualifications or
apprenticeships in horticultural settings.

Skills will include:
Preparing soil for planting, growing
plants, caring for and keeping plants healthy, propagation,
using tools safely, planting bulbs, tree planting, planting in
pots and hanging baskets.
Course lengths vary depending on the modules covered. For
example, planting potatoes will require the learner to plant,
maintain and harvest the crop, which can take a period of three months.
The course offers the opportunity to work outside and in the poly tunnels, use
functional skills within the setting, gain a sense of wellbeing and learn about the
natural world.
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Sports leaders UK - level 1
Course Dates: September 5th 2019 – July 22nd
2020
Course Level: 1
Credits: 3 credits
Minimum age on course start date: 12 years
Pre-requisites: None
Total Qualification Time: 31 hours
Tutored time: 23 hours
Demonstration of leadership: 1 hour - required before qualification is certificated
Qualification number: 601/8579/X
Total units: 2
Unit 1 – Establishing leadership skills
Unit 2 – Plan, assist in leading and review sport/physical activity sessions

Develop confident, healthy leaders through sport and physical activity
Sports leaders - level 1 is a nationally recognised qualification that enables
successful children and young people to assist in leading purposeful and enjoyable
sport / physical activity, under direct supervision.
By undertaking a qualification in sports leadership, you will learn and demonstrate
important life skills such as, effective communication and organisational skills whilst
learning to lead basic physical activities to younger people and your peers within the
school community.
The courses involve both guided & peer-to-peer learning and supervised leadership
to ensure that you have all the skills you need to lead basic physical activities to
other people.
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The sessions use sport to deliver fun and engaging physical activities with other
children and young people. You will plan, lead and evaluate sports/physical activity
sessions over a number of tutored hours and then demonstrate leadership skills as
part of your assessment.

Progression
This qualification has a progression pathway to the next level of sports leadership
qualifications. These are the level 2 qualification in sports leadership and level 2
qualification in community sports leadership.

24 June 2021

Curriculum Policy Feb 2021 FINAL LH.docx

Page 55 of 60

24 June 2021

Curriculum Policy Feb 2021 FINAL LH.docx

Page 56 of 60

Careers and employability
St. Johns has a strong focus on assisting all of our
children and young people to become as independent
as possible and to have fulfilling, productive lives. To
this end we offer a range of options in employability
and careers.
All children and young people will have the
opportunity to learn how to best present their skills
and abilities in written applications, CV writing and interview technique with AQA
unit awards in these disciplines and a range of internal and external interviewers
with whom to practice their interview technique.
St. John’s also has strong links with businesses and other organisations in the local
community and along the south coast so that children and young people may build
up the experience in a range of fields including retail, grounds keeping and
horticulture, animal welfare, sports and tourism, maintenance and office based work.
We are always adding to our roster of work experience providers to offer the widest
possible choice for our children and young people.
Over the course of a learner’s time at St. John’s we will facilitate an increasing
amount of work experience starting with trips to employers for taster sessions in
year 7 and 8, accompanied work for up to two hours each week in year 9, and full
days and weeks in year 11-14. All work experience is fully vetted and supervised by
St. John’s staff as necessary with children and young people gaining more
independence as their confidence grows in the workplace.
We also support children and young people in meeting employers and recruiters at
local job and careers fairs along the south coast as they come to the end of their
time with us and look to move on to further education or careers.
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6. Appendix 3: Example timetables for the school

Forest KS2-3
Timetable.pdf
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Pips KS2
Timetable.pdf

Sixth form - KS4-5
Timetable 1.pdf
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7. Appendix 4: Curriculum plan for the school
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